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4. WomenWatch is the United Nations gateway to global information about women’s
concerns, progress and equality. It was initiated by the Division for the Advancement of
Women of the Secretariat, the United Nations Development Fund for Women and the
International Research and Training Institute for the Advancement of Women.
WomenWatch is an inter-agency activity involving the participation of many United
Nations organizations.
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|. Executive summary

In preparation for the Beijing+5 review, approximately 10,000 individuals joined the
WomenWatch online Working Groups to discuss progress that has been made in
implementing the Beijing Platform for Action. The result has been the collection of
lessons learned and strategies from every region of the world to guide further action.
More than 120 countries were represented among the members of the Working Groups,
which considered progress to date, identified continuing obstacles, offered lessons
learned and shared “good practices.” Although the results are neither exhaustive nor
conclusive, they are representative of the broad experiences of those working for gender
equality. They also provide an excellent resource of ideas and strategies to be adopted
and adapted as appropriate. As one participant pointed out, “In UN-related processes
such as the Beijing Platform for Action Review, we are sometimes called upon to make
broad and sweeping statements about what ‘women’ want, hope or struggle for - we
sometimes unify at the risk of marginalizing the marginalized or invisible. We need to
make sure that we do not speak of women in universal terms.”” (Philippines)

Across the 12 critical areas of concern, there are both shared and unique obstacles,
lessons and practices. Taken together, some common trends emerge. What common
obstacles impede progress in all the critical areas of concern and what actions do they
suggest? What overarching lessons can be drawn from the experiences shared in the
dialogues?

CROSS-CUTTING OBSTACLES TO PROGRESS

Across all the critical areas of concern, a number of obstacles were repeatedly identified
as significant barriers to progress in achieving the objectives agreed upon at the Fourth
World Conference on Women. The majority of these obstacles are not new but progress
in addressing them has been slow.

»  Some cultural values, societal norms and practices and religious beliefs place
lower value on the contributions, work, ideas and lives of women and girls.

*  Women and gender equality are poorly represented in decision-making and
policy-making.

»  The benefits and negative impacts of trade liberalization, globalization and
privatization are contradictory and uneven, with disproportionate numbers of
women being negatively affected.

»  Sex-disaggregated data is often not available.

* Violence against women and girls at home, in schools, related to discriminatory
religious beliefs and in the media continues to grow.

» There is an absence of the political will necessary to undertake action that will
achieve lasting change.

LESSONS LEARNED

The lessons learned and shared by participants during the online Working Groups
represent important guidelines for future work towards implementation of the Platform
for Action. While most were specific in nature, common or shared lessons that cut across
all critical areas of concern also emerged:
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»  Enforceable legislation to create an enabling environment for gender equality
must go hand-in-hand with education and awareness-raising strategies.

» To change the attitudes and practices that impede progress towards gender
equality, it is essential to start with children early in life and place specific
emphasis on gender equality in both formal and non-formal education for young
people.

»  Simply having more women represented in government or other decision-making
positions or having legislation mandating gender equality “on the books” is not
sufficient to effect change. Such practices are not synonymous with addressing
gender issues.

* Incorporating gender concerns into long-standing debates can often lead to more
holistic and effective strategies. For example, looking at gun violence from a
health and injury-prevention perspective rather than as strictly a “law and order”
issue can provide additional entry points for advocacy and action.

»  Holistic and multi-pronged approaches are critical to effecting change, whether in
health care, education, advocacy or human rights work.

*  Global, national and local-level involvement and context-specific strategies are
important to creating lasting change for women, whether in conflict resolution,
developing appropriate tools for gender-analysis, or simply stimulating discussion
on issues of concern.

SELECTED WORKING GROUP HIGHLIGHTS

A wealth of “on the ground” experiences and lessons learned over the past five years
were shared during the Working Groups.

Participants spoke out on the importance of targeting early childhood education...

The Equal Opportunities Commission has targeted education from early childhood as
a strategy in promoting equal opportunities. It aims at integrating these concepts into
the schools rather than creating another school subject. In particular, a training
module was developed for pre-school children, with picture books, teaching
materials, games and songs. Training workshops were organized for over 700
kindergarten and nursery school teachers. Over half of the kindergartens in Hong
Kong participated. (Hong Kong)

Described how women are creating alternative healthcare services...



E/CN.6/2000/PC/CRP.1

The policy of affirmative action has gone a long way towards augmenting women's
participation in the political and public spheres in Uganda today. Here, each district
is required to vote to parliament one woman to represent women's voices in
parliament, but besides that, women can also compete on merit during elections with
men in various constituencies. Affirmative action has thus brought more than 40
women to parliament today and has resulted in many women occupying public
positions in many institutions - with Uganda being the only African country with a
woman Vice President! (Uganda)

Are finding new ways of addressing conflict...

We are working on moving gun violence away from the law and order and purely
conflict debate, and towards addressing it within the framework of *health” and
‘injury prevention.” This framework moves the agenda away from post-war, or post-
injury, but pre-war, or ‘prevention’ of injury.’ It is based upon the Ottawa Charter
framework, that is, ‘all people have a right to mental, physical and social well-being.’
(Australia)

Avre crossing ethnic divisions to build peace...

| want to share some strategies and methods used by women’s groups in Cyprus. On
group formation, from the outset we get the agreement of participants that they only
represent themselves, as persons, not NGOs, etc. We also get the agreement of the
participants from the beginning that we are there in order to express and understand
‘needs’ rather than enforce “political positions.” At the beginning, women coming
from two ethnic groups have completely difference attitudes and get a *shock’ from
hearing the other speak so differently. We give them the opportunity to represent the
most traumatic moment in their history. At this stage the two separate groups start
merging. The group has no structure, no leader, no hierarchy, and everyone feels
equal. Throughout this process, women are looking within themselves. Change comes
from within, not from outside. (Cyprus)

And are creating and fostering new partnerships for women’s equality.
Organized and creative, women in the informal labour sectors (street vendors) have

bonded, and together with men, have organized groups to dialogue and lobby for
protection. In Cebu, People’s Organizations (PO’s) and Non-Government
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AT A GLANCE

Who took part in the online Working Groups?

Approximately 10,000 people joined the
Working Groups, representing more than 120
countries.

Approximately 10% of members, or about
1000 people, made substantive contributions
that were posted to the public discussion,
while many others had one-to-one exchanges
that contributed to the overall dialogue but
were not posted.

On average, contributions were distributed as
follows:

North America 35%

Europe 17% (including the transitional
democracies of Central and Eastern Europe)
Asia 17%

Africa 13%

Latin America 6%

Pacific 4%

Caribbean 2%

Western Asia 2.5%

Although only 19% of all Internet users are
outside Europe and North America, nearly
half of Working Group participants were from
the South. The North-South mix averaged
58% from the North and 42% from the
South.** The percentage varied widely across
groups, with two discussions — Environment
and Decision-Making — having a higher
percentage from the South than from the
North.

On average, half the Working Group
participants represented NGOs.

Government representatives were most
active in the Working Groups on National
Machineries (30%), Environment (15%),
Power and Decision-Making (13%) and
Women'’s Health (13%).

Representatives from academia and
researchers comprised 24% of participants
on average and were most active in the
Working Groups on Education (40%) and the
Economy (30%).

Intergovernmental organizations (i.e. the
United Nations and the World Bank)
comprised the smallest group participating
overall (7%).

**Participation from the South was probably higher than
this figure indicates, due to the difficulties of analyzing e-
mail addresses (i.e. ‘global’ e-mail domains which do not
indicate the sender’s country of origin). In addition,
Eastern Europe is included in the North.
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Methodology

Each online Working Group ran for six
weeks and was guided by an advisory
group with expertise in the theme area
being discussed? and by moderators skilled
in leading electronic discussions.

The advisory group for each discussion
included a facilitator, thematic advisers and
a WomenWatch coordinator (group
members are identified in a footnote at the
beginning of each chapter). In selecting the
advisory group, WomenWatch contacted a
wide range of UN agencies, non-
governmental organizations and
individuals with extensive knowledge and
experience in each critical area. The
advisory group was selected based on
expertise and willingness to commit time
to the six-week Working Group.

An agenda for each discussion was
developed by the advisory group. The
facilitator for each group sent weekly
messages to guide the discussion and
maintain focus on identifying obstacles,
lessons learned and recommendations.
Each facilitator wrote a report on the
outcome of the Working Group, in
consultation with the rest of the advisory

group.

The Education Development Center (EDC-
USA) provided substantive assistance in
content development, as well as assistance
in coordination and outreach. EDC also
provided day-to-day moderation for the
Working Groups, with the exception of
Women and the Media (WomenAction
2000) and National Machineries (Christina
Janssen).

Membership in the Working Groups was

open to all. An invitation was sent to approximately 17,000 individuals and
organizations, either directly or via listservs. Outreach efforts focused on women's
NGOs, gender studies departments, government officials, multilateral and bilateral

2 With the exception of End Violence, which was a long-term discussion advised by UNIFEM that ran for 16 months.
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organizations. Special efforts were made to reach out to the South and approximately
40% of the invitations were sent directly to people and organizations in developing
countries. In addition, the invitation was distributed through individuals’ private networks
and was publicized on the WomenWatch and UNIFEM websites.

The Working Group archives are available at http://www.un.org/womenwatch/forum.
Hosting for the archives was provided by UNDP’s Sustainable Development Networking
Programme (SDNP).

About this report

This report seeks to compile and share the diversity of ideas that characterized the
WomenWatch Working Groups. The report was written by Alice Mastrangelo, with
input from the WomenWatch committee, the advisory groups and from the moderators at
EDC. It draws on final reports submitted by Working Group facilitators, as well as
weekly summaries of each Working Group and a review of individual messages received.
While it is not possible to cover every topic or issue discussed, the report attempts to
highlight issues generally agreed upon as being critical by the Working Group
participants, and to offer lessons that are specific and have the potential for replication. A
full-length report for each Working Group will be available via the WomenWatch
website at http://www.un.org/womenwatch/forum.

Each chapter features selected lessons learned, illustrated by a “case in point” or direct
quotation from a Working Group participant. Since it is impossible to represent all the
messages received, quotes were selected to represent as much as possible the range of
points discussed and to represent members from different regions. Some quotations have



I11. Critical areas of concern

A. Women and poverty

End Women'’s Poverty
Online Working Group

12 October - 23 November 1999
Total membership: 971

Messages were posted from 63 members in
21 countries (see Annex ), 61% from the
North and 39% from the South.**

54% NGOs

1% government

5% intergovernmental organizations
16% researchers or academics
24% other affiliations

The archive of the dialogue is available at:
http://sdnhg.undp.org/ww/women-poverty/

**See note in text box on page 8.
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Since the adoption of the Beijing
Declaration and Platform for Action in
1995, there is a growing need to curb
increases in poverty occurring in this rapidly
changing economic environment.
Participants in the End Women’s Poverty
Online Working Group® expressed particular
concern over systematic discrimination based
on gender that exacerbates poverty among
women, potential negative effects of trade
liberalization and a continuing lack of
political will needed to make lasting change.
Overall, the agenda for the dialogue focused
on causes and experiences of female poverty,
macroeconomic and social policies,
development strategies to alleviate poverty,
access to credit and savings for women and
gender-aware research. Promoting

government-NGO partnerships, fostering the use of new services to improve the lives of
women living in poverty and developing better understanding about the effects of
economic instability and trade liberalization on women’s lives were among the emerging

issues for the group.

1. OBSTACLES TO PROGRESS

* The negative effects of trade liberalization and privatization processes on the
livelihoods of women and girls living in conditions of poverty.

» Persistent, systemic gender-based discrimination in cultural, legal, political and
economic spheres that constrain the opportunities of poor women and girls.

» Gaps between policies promoting gender equality and actual changes in
administrative practices that would reduce poverty among women and girls.

» Insufficient awareness of, and political will to address, the gendered dimensions of

poverty.

» Insufficient representation of women in public office.
* Micro-credit schemes or other economic programmes implemented in isolation from
other strategies that aim to facilitate women’s equality such as educational

programmes or legislative campaigns.

» Insufficient gender analyses and sex-disaggregated data to effectively inform poverty

reduction policies.

2. DISCUSSION HIGHLIGHT

The contradictory effects of macro-economic and social policies.

3
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The impact and effectiveness of macro-policies, whether focused on economic
restructuring or education, in reducing poverty among women and girls was of major
concern to participants. A participant from Asia argued that while some specific macro-
economic policies have been responsible for increasing poverty among women, they
might “bring about improved access for women to human development opportunities and
employment,” if reformulated to explicitly consider gender. Similarly, many of the
problems faced by women and girls regarding access to social development opportunities
“can be proactively removed by the right kind of social policies.” In South Africa, a
participant reported that the government is using a comprehensive educational policy to
address the historical effects of racial discrimination and thus improve opportunities of
poor women. Similarly, in India social policies have been adopted mandating that land
assigned to poor households can be registered to women and that financial assistance
programmes funded by the government reserve half of funding for women, including
state pensions for older women and insurance schemes for female labourers. However,
several participants noted a gap between policy adoption and implementation.
Participants from Eastern Europe and the Commonwealth of Independent States stressed
that poor women living in economies in transition are forced to assume additional
burdens due to economic restructuring. Women become the victims of “first to be fired,
last to be hired’” (UNDP, Ukraine). The effects of structural adjustment policies (SAPS),
with their emphasis on privatization and cuts in social spending, were also identified by
participants as further disadvantaging poor women.

3. LESSONS LEARNED

» Poverty reduction policies and programmes that are informed by gender-aware
analyses of the social, economic, legal and political culture in which they are
situated and seek to change discriminatory laws, practices and beliefs can
effectively decrease poverty among women and girls.

Case in point: The greater proportion of women suffering from various forms of
poverty is linked to their unequal access to education, to productive resources
and to control of assets, and in some cases to unequal rights in the family and in
society. Effective poverty reduction policies must be rooted in the
acknowledgement of women's rights and recognize women's multiple roles and
the importance of women's informal and unpaid social as well as economic work.
(United States)

Case in point: Social policies have had a better impact on poverty than
globalization and liberalization of the economy due to: i) greater investment in
primary education, attention to bridging gender issues; ii) decentralization
through the Panchayati Raj system, with 33% reservation for women; iii) greater
investment in infrastructure; and iv) greater emphasis on gender-mainstreaming
within the government. (India)

» Micro-credit initiatives can be an effective poverty reduction tool if they address
women’s access to and control over resources, rather than economic efficiency
alone.

Case in point: In Nigeria, this loan, small as it may be, has changed, not only the
economic capacity of the women who were forcibly evicted from their homes, but
11
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has also made them more active in the struggle for a just compensation for their
demolished houses. With education and enlightenment campaigns introduced
through projects such as micro-credits, women will become more involved in
advancing their own rights. (Social and Economic Rights Action Centre, Nigeria)

Case in point: It is important to ensure that women use and have control over the
money. Skills training and training in business management should be a part of

12
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Advocate for the implementation of micro-finance initiatives that are linked with
other empowerment strategies, such as education.

Develop a more complete understanding of the ways in which global international
conditions, such as economic instability and trade liberalization, contribute to the
numbers of women and girls living in conditions of poverty.

Encourage substantive partnerships among governments and multilateral
organizations, private sector institutions and NGOs to support poverty reduction
initiatives focused on women and girls.

Foster the use of “new services” that are resulting from changes in information and
communications technology, such as telemedicine, to improve the lives of women
and girls living in poverty.

Promote women’s substantive participation during all phases of poverty reduction
strategies and policy formulation.

Formulate and implement gender aware poverty reduction policies.

Promote the implementation of multi-pronged strategies that redress social,
economic, legal and political barriers to reducing the gendered dimensions of poverty.
Support faster, deeper and broader debt reduction in light of the links between debt-
relief and poverty-eradication.

Support efforts to increase public awareness of the linkages between poverty and
gender inequality.

Support women’s NGOs to work on poverty reduction.

Support democratic processes that facilitate the creation of jobs, the promotion of
investment opportunities, and the lessening of the gap between the resource-rich and
poor.

Encourage the compilation, analysis and use of poverty related data disaggregated
according to sex, age, class and race, as well as gender-sensitive indicators to monitor
progress in reducing poverty.
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Sexual harassment and violence in schools is a serious obstacle to educational
equality.

A prevailing problem identified across countries was that of sexual harassment of girls. In
countries from Sweden and Belgium to South Africa and Zaire participants noted that
harassment is a major reason that girls drop out of school. In some cases it is the teachers
who sexually harass students, sometimes even resulting in pregnancy. The girls are
forced to leave school, while the teachers rarely suffer any consequences. While women’s
organizations have developed various sex education and STD prevention programmes,
many focus on the needs of adult women rather than school age girls. In South Africa a
programme called COLTS - Culture of Learning and Teaching Services - is using
creative media to explore strategies for ending sexual harassment and violence in schools.

3. LESSONS LEARNED

» Multi-faceted approaches are critical to achieving educational equality - from
modifying textbooks to offering childcare for siblings.

Case in point: I have been involved with education in India for almost 20 years.
The District Primary Education Programme (DPEP) was introduced in 1994 as a
result of the commitments of the Indian Constitution for Universal Elementary
Education (UEE), the National Policy of Education 1986 and the Jomtein
Conference. This programme aims to strengthen mainly government rural schools
where no fees are charged. The conceptual framework for the programme
emphasizes the following: UEE is contextual and varies even across states within
the country. Some states may be required to stress quality and achievement
having already achieved near total enrollment; while others would need to stress
basic participation and enrollment. As is evident each district outlines its own
priorities and prepares its own annual plans. The gender focus is strong and it
has been seen that among some of the common features of district plans are:

» The formation of mothers’ committees or PTAs to dialogue with parents on
the necessity of sending girls to school.

» Free reading-writing materials for girls and children of marginalized groups.

* Mid-day meal for all children, to ensure that the girl child gets her share at
school.

* Ensuring women's/mothers' representation on Village Education Committees
which oversee the functioning of the school.

» Appointment of additional women teachers and ensuring that each school has
at least one woman teacher.

15
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» Periodical Achievement tests and monitoring of girls' achievement.

» Weeding out gender bias from textbooks and ensuring gender-bias-free
textbooks (e.g. equal representation of girls in illustrations, protagonists,
examples, girls/women not always shown in subordinate positions, textbooks
incorporating dialogue with students on these issues).

» Ensuring equitable representation of women in all levels of project staffing,
school staffing. (India)

» Given the crucial role of teachers, it is imperative to institutionalize gender
education in the training and professional development of teachers and
administrators.

Case in point: The Equal Opportunities Commission has targeted education from
early childhood as a strategy in promoting equal opportunities. It aims at
integrating these concepts into the schools rather than creating another school
subject. In particular, a training module was developed with the assistance of a
professional organization for pre-school children, with picture books, teaching
materials, games and songs that the teachers can use in designing their
curriculum. Training workshops were organized for over 700 kindergarten and
nursery school teachers. Over half of the kindergartens in Hong Kong
participated in this programme and each received a free copy of this training
module. For primary school children, the EOC collaborated with the Education
Department to sponsor a puppet show, Kids on the Block (which originated in the
US), to bring equal opportunities into the schools. The EOC also sends out free
publications related to the concept of equal opportunities, discrimination, and
sexual harassment, etc. to schools and teachers for their reference. Many students
from secondary schools and universities call up or visit the EOC to seek
information to do their school projects on gender equality or other issues of equal
opportunities. (Hong Kong)

» Addressing functional illiteracy is critical to enlarging opportunities for women.

Case in point: The Adult Literacy Organization of Zimbabwe (ALOZ) has never
seen literacy as an end in itself, it is seen as a tool to reduce poverty and to
empower women by making knowledge available and teaching income earning
skills. On graduating from the third level, new literates are able to read anything
in their home language, perform numeracy including addition, subtraction (four
figures), multiplication and division, and write letters, fill in forms, read and write
basic English, and pass the Grade seven entry exams of the formal school system.
(Zimbabwe)

» Parents have the biggest influence on the choices girls can and do make
regarding education.

Case in point: It is to be noted that although efforts are being made to support
girls' education, there are cultural backgrounds from which they originate which
should be taken into account. In many African societies (Sudanese inclusive) girls
are very much disadvantaged in favour of boys. A girl is often regarded as a
temporary member of the family to which she is born, because once she is
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married she will benefit the husband's family more than her father's. Such
attitudes and others are among the factors adversely affecting the education of
girls. To change these attitudes requires a revolutionary approach targeted on
parents. They need to be enlightened through adult education/literacy that girls
education can be as beneficial to them as that of boys. They should know that it is
more honorable to marry off a daughter who is well educated than an ignorant
one. (Sudan/Finland)

» Training low-income women to become early learning practitioners can improve
educational opportunities and become a source of income for those women.

Case in point: Presently the government has embarked on a national Early
Childhood project called Impilo. It funds NGOs in the training of women, from
impoverished communities, to become early learning practitioners. Many of these
women are themselves functionally literate or illiterate and through this training
programme have become literate (grade 9 level). | have just completed an
evaluation of one of the pilot centres and the positive results of this programme
are already visible. Many of the women have begun to establish centres and
generate a modest income by charging parents a fee. (South Africa)

» Legal measures to eliminate sexist images and messages from textbooks need the
support of teachers, parents and students in order to be enforced.

Case in point: There have been two legal measures taken in Argentina for the
purpose of modifying textbooks, one in 1984 and the other at the municipal level
in 1997. In both cases the local parliament (of Buenos Aires) passed a rule
recommending the suppression of sexist images and messages in textbooks. In
none of the aforementioned cases did those rules have any real effect in terms of
influencing the editorial houses, nor did they motivate support from the
educational community. There is a need to develop a stronger and long lasting
campaign with teachers, parents, students, even the media, to recognize sexism in
textbooks before and during the process of changing educational materials.
(Argentina)

» Linking educational and training opportunities to economic opportunities is an
important part of developing holistic approaches to education.

Case in point: I am particularly interested in this discussion as a representative of
ACTEW -Advocates for Community-based Training and Education for Women. At
ACTEW, we work as advocates to preserve and promote accessible and
affordable community-based training for women in Ontario, Canada. The women
we work with, many of whom are older, recent immigrants, women with
disabilities, sole-support mothers, and/or women of colour, face systemic
discrimination and remain disadvantaged by years of economic recession and
severe employment displacement. We believe that education and training can be
the bridge between poverty and economic independence. Our members' unique
sensitivity to the access issues women face enables them to provide holistic and
comprehensive employment and training services that enable and empower
women to gain and retain quality employment. I think it is more important than
ever that those of us committed to providing women-specific community-based,
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holistic training connect with one another to share curriculum, best practices and
resources. (Canada)

» Sport can be an important developmental tool in women and girls’ education.

Case in point: In the USA, studies of women who hold high positions in business,
government and education administration report that, in childhood and
adolescence, they participated in sport or some form of physical recreation which
was dear to them. Further, they attribute a measure of their adult success to these
important youth experiences. An organization which I represent, WomenSport
International, is working to treat sport and physical recreation as a human right
which must be available to girls and women. These commitments are strongly
related to women's health but are also important to girls' and women's education.
Very often the term “sport’ is understood to apply only to men or only to the elite
of Olympic style training. The global women's sport advocacy movement is
formed by women and some like-minded men who are intent on promulgating the
use of sport as a developmental tool for community organizations. (USA)

» Visual arts and drama can be effective tools in changing discriminatory attitudes
as well as violence or other problems within school environments.

Case in point: The Culture of Learning and Teaching Services (COLTS) is a
project aimed at encouraging learners in the secondary & primary levels to
address issues about why the culture of learning and teaching isn’t happening at
their school. We often use creative media like drama and visual arts. So
successful was this project that it has now become a national initiative and is
currently being implemented in 5 out of 7 provinces. | supply tertiary students to
assist the learners with creating their drama pieces as well as consult, develop
resource material, provide training workshops for teachers and supervise my
students. Learners participate in District, Regional and Provincial festivals and
then in a final National festival which awards textbooks and other resource
materials to the winning school. The drama festival is guided by the assistance of
professional adjudicators. This year more than 500 schools participated nation-
wide and this project is indeed getting the attention of government as well as the
private sector in a very big way. Within the pieces themselves, a number of
specific dramas depict problems of sexual abuse and harassment both at home
and within the school’s perimeters. They also explore issues of gang rape,
pregnancy and STD’s. One of the specific outcomes of the project is that learners
should have support mechanisms set-up in their schools and Student
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2. DISCUSSION HIGHLIGHT

The low priority given to women’s health at the national level is leaving women
underserved.

The dominance of men in positions of decision-making power was cited as a major
obstacle to enacting real changes in women’s health. The low priority assigned to
women’s health is evident in examples from India, Tajikistan, Bangladesh, Ghana,
Kenya, Uganda and the Philippines, where availability of health care services and
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» The extent of government commitment and funding for women’s health is an
important, but not the exclusive, indicator of access to and quality of healthcare
services.

Case in point: Reproductive heath has been announced as a priority in Cambodia
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Facilitate access to health care for those who are hard to reach by developing
culturally sensitive services, education and training.

Go “beyond the medical model” to build holistic approaches to healthcare.

Peer education and training are key to healthcare delivery, particularly in remote
areas.

Integrate organizing, networking and advocacy efforts into health-related
programmes enabling women to take control over their health and assert their rights.
Step up efforts to secure government commitment and funding (political will) for
women’s healthcare.

Adopt a rights-based approach (including the use of CEDAW) in addressing not only
reproductive and sexual health, but also women’s health more broadly.

Engage both men's and women's groups; keep the basic messages clear, simple and
action-oriented; work at both grassroots levels in communities and with policy
makers, but do not leave out mid-level managers who should be encouraged to take
direct responsibility for implementation.

Track progress towards gender equality in health using basic indicators such as
contraceptive prevalence, method mix, and STD rates among others.

Account for and recognize the direct connection between social and environmental
issues and women’s health.
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members perceived that changing laws alone often has little impact. It neither confronts
common misconceptions about violence, nor reaches the many women who are not even
aware of their basic rights under existing laws. "In India, huge volumes of law have not
been able to stop violence against women,™ an attorney from India wrote. Further, many
members voiced concerns that judicial systems function unevenly, often due to a lack of
resources. "The legal system in Namibia suffers a serious brain drain and inadequate
financial, logistical and human resources, so there is a wide disparity in how courts deal
with rape and abuse cases.” (Multimedia Campaign on Violence against Women and
Children) Others called attention to the corruption that undermines the effective
administration of justice in many countries. In some cases, legal reform has been
controversial and advocates have warned that it could even result in a step back for
women. An example given was in Oregon, USA, where most acts of domestic violence
are misdemeanors, but the crime becomes a felony if a woman is struck in front of a
child. "This sends a very damaging message: beating up women is relatively acceptable,
but doing it in front of a child requires exceptional steps." (Multnomah County Domestic
Violence Coordinator, USA).
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hotlines and decentralized centres. A referral system has been established with
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for housing. However, these issues are not being incorporated into national or
local policy making and legislation. (Center for Effective Public Policy, United
States)

Case in point:
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E. Women and armed conflict

Women and Armed Conflict
Online Working Group

11 October - 19 November 1999
Total membership: 614

Messages were posted from 68 members in
25 countries (see Annex 1), 75% from the
North and 25% from the South.**

50% NGOs
8% government
3% intergovernmental
organizations
16% researchers or academics
23% other affiliations
The archive of the dialogue is available at:
http:www.sdnhg.undp.org/ww/women-
armdconf/

**See note in text box on page 8.

The

E/CN.6/2000/PC/CRP.1

30



E/CN.6/2000/PC/CRP.1
2. DISCUSSION HIGHLIGHT

Women’s participation in violence and in peace.

The question of whether women are inherently drawn to peace provoked debate among
participants in the Working Group. Most agreed that it was dangerous to insist on
stereotypes of women as either peace-loving or as victims. What became evident was that
the priorities of women in peace-building are different from those of men, often focusing
more on survival issues. Some participants noted that women do bring specific strengths
to peace-building, including increased empathy, having often faced discrimination
themselves. Also, because women have fewer vested interests in political systems, they
are more likely to pursue peace. They are also often the primary victims of conflict, and
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Case in point: It is difficult for rape to even be recognized as a political weapon in
such situations where the conflict itself is disguised or unacknowledged. Secondly,
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Strategies for peace-building

Support national, local and grassroots
peace building initiatives through a
coordinated plan of action.
Strengthen the institutional capacities
of women and other key players
engaged in peace building related
activities through training in adult
education and gender.

Mitigate negative aspects of
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very beginning, women were very much part of the bi-communal peace groups. |
created the Bi-Communal Women's Group and it met for more than a year till it
was stopped. Women's groups were stopped before anyone else. Why was this? |
think women were more frightening to the authorities than mixed groups.

(Cyprus)

» Coming to the peace table as individuals, avoiding strict political positions,
networking and forming grassroots women’s committees are among the
successful strategies for community peace-building.

Case in point: I want to share some strategies and methods used by women’s
groups in Cyprus. On group formation, from the outset we get the agreement of
participants that they only represent themselves, as persons, not NGOs, etc.
Therefore during seeking they agree not to use ‘we’ but ‘I’ and avoid
‘generalizations.” We also get the agreement of the participants from the
beginning that we are there in order to express and understand ‘needs’ rather
than enforce *political positions.” At the beginning, women coming from two
ethnic groups have completely difference attitudes and get a *shock’ from hearing
the other speak so differently. We give them the opportunity to represent the most
traumatic moment in their history. At this stage the two separate groups start
merging. The group has no structure, no leader, no hierarchy, and everyone feels
equal. Throughout this pr